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THE AMERICAN 

JOURNAL OF SOCIOLOGY 

Volume LXIV JANUARY 1959 Number 4 

SOCIAL CLASS AND PARENTAL VALUES' 

MELVIN L. KOHN 

ABSTRACT 

Middle- and working-class parents share a broadly common set of values-but not an identical set by 
any means. There appears to be a close fit between the actual working-class situation and the values of 
working-class parents; between the actual middle-class situation and the values of middle-class parents. 
In either situation the values that seem important but problematic are the ones most likely to be accorded 
high priority. For the working class the "important but problematic" centers around qualities that assure 
respectability; for the middle class it centers around internalized standards of conduct. 

We undertake this inquiry into the rela- 
tionship between social class and parental 
values in the hope that a fuller understand- 
ing of the ways in which parents of different 
social classes differ in their values may help 
us to understand why they differ in their 
practices.2 This hope, of course, rests on 
two assumptions: that it is reasonable to 
conceive of social classes as subcultures of 
the larger society, each with a relatively 
distinct value-orientation, and that values 
really affect behavior. 

SAMPLE AND METHOD OF DATA COLLECTION 

Washington, D.C.-the locus of this 
study-has a large proportion of people 
employed by government, relatively little 
heavy industry, few recent immigrants, a 
white working class drawn heavily from 
rural areas, and a large proportion of Ne- 
groes, particularly at lower economic levels. 

Generalizations based on this or any other 
sample of one city during one limited period 
of time are, of course, tentative. 

Our intent in selecting the families to be 
studied was to secure approximately two 
hundred representative white working-class 
families and another two hundred repre- 
sentative white middle-class families, each 
family having a child within a narrowly 

1 Revision of paper presented at the annual meet- 
ing of the American Sociological Society, August, 
1957. This is the first portion of a more general in- 
quiry into the relationship of class and family di- 
rected by the author and John A. Clausen, with the 
collaboration and aid of Eleanor Carroll, Mary 
Freeman, Paul Hanlon, Alexander Shakow, and 
Eleanor Wolff. 

2 There now exists a rather substantial, if some- 
what inconsistent, body of literature on the rela- 
tionship of social class to the ways that parents 
raise their children. For a fine analytic summary 
see Urie Bronfenbrenner, "Socialization and Social 
Class through Time and Space," in Eleanor E. Mac- 
coby et al., Readings in Social Psychology (New 
York: Henry Holt & Co.; new edition in press). 
Bronfenbrenner gives references to the major stud- 
ies of class and child-rearing practices that have 
been done. 

For the most relevant studies on class and values 
see Evelyn M. Duvall, "Conceptions of Parent- 
hood," American Journal of Sociology, LII (No- 
vember, 1946), 193-203; David F. Aberle and 
Kaspar D. Naegele, "Middle Class Fathers' Occu- 
pational Role and Attitudes toward Children," 
American Journal of Orthopsychiatry, XXII (April, 
1952), 366-78; Herbert H. Hyman, "The Value 
Systems of Different Classes," in Reinhard Bendix 
and Seymour M. Lipset (eds.), Class, Status, and 
Power (Glencoe, Ill.: Free Press, 1953), pp. 426-42. 
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delimited age range. We decided on fifth- 
grade children because we wanted to direct 
the interviews to relationships involving a 
child old enough to have a developed capac- 
ity for verbal communication. 

The sampling procedure3 involved two 
steps: the first, selection of census tracts. 
Tracts with 20 per cent or more Negro 
population were excluded, as were those in 
the highest quartile with respect to median 
income. From among the remaining tracts 
we then selected a small number representa- 
tive of each of the three distinct types of 
residential area in which the population to 
be studied live: four tracts with a predomi- 
nantly working-class population, four pre- 
dominantly middle-class, and three having 
large proportions of each. The final selection 
of tracts was based on their occupational 
distribution and their median income, edu- 
cation, rent (of rented homes), and value 
(of owner-occupied homes). The second 
step in the sampling procedure involved 
selection of families. From records made 
available by the public and parochial school 
systems we compiled lists of all families with 
fifth-grade children who lived in the selected 
tracts. Two hundred families were then 
randomly selected from among those in 
which the father had a "white-collar" occu- 
pation and another two hundred from among 
those in which the father had a manual 
occupation. 

In all four hundred families the mothers 
were to be interviewed. In every fourth 
family we scheduled interviews with the 
father and the fifth-grade child as well.4 
(When a broken family fell into this sub- 
sample, a substitute was chosen from our 
over-all sample, and the broken family was 
retained in the over-all sample of four hun- 
dred families.) 

When interviews with both parents were 
scheduled, two members of the staff visited 
the home together-a male to interview the 

father, a female to interview the mother. 
The interviews were conducted independ- 
ently, in separate rooms, but with essenti- 
ally identical schedules. The first person to 
complete his interview with the parent in- 
terviewed the child. 

INDEXES OF SOCIAL CLASS AND VALUES 

Social class.-Each family's social-class 
position has been determined by the Hol- 
lingshead Index of Social Position, assign- 
ing the father's occupational status a relative 
weight of 7 and his educational status a 
weight of 4. We are considering Hollings- 
head's Classes I, II, and III to be "middle 
class," and Classes IV and V to be "working 
class." The middle-class sample is composed 
of two relatively distinct groups: Classes I 
and II are almost entirely professionals, 
proprietors, and managers with at least 
some college training. Class III is made up 
of small shopkeepers, clerks, and salesper- 
sons but includes a small number of fore- 
men and skilled workers of unusually high 
educational status. The working-class sam- 
ple is composed entirely of manual workers 
but preponderantly those of higher skill 
levels. These families are of the "stable 
working class" rather than "lower class" in 
the sense that the men have steady jobs, 
and their education, income, and skill levels 
are above those of the lowest socioeconomic 
strata. 

Values.-We shall use Kluckhohn's defi- 
nition: "A value is a conception, explicit or 
implicit, distinctive of an individual or char- 
acteristic of a group, of the desirable which 

'I owe a considerable debt of gratitude to Samuel 
W. Greenhouse, chief of the Section on Statistics 
and Mathematics, Biometrics Branch, NIMH, for 
his expert help in sample design, as well as for his 
advice on general statistical problems of the re- 
search. 

'The interviewing staff was composed of Eleanor 
Carroll, Mary Freeman, Paul Hanlon, and Melvin 
Kohn. We were aided from time to time by three 
volunteers from the NIMH staff: Leila Deasy, 
Erwin Linn, and Harriet Murphy. Field work was 
conducted between March, 1956, and March, 1957. 

We secured the co-operation of 86 per cent of 
the families where the mother alone was to be inter- 
viewed and 82 per cent of the families where 
mother, father, and child were to be interviewed. 
Rates of non-response do not vary by social class, 
type of neighborhood, or type of school. This, of 
course, does not rule out other possible selective 
biases introduced by the non-respondents. 
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CLASS AND PARENTAL VALUES 339 

influences the selection from available 
modes, means, and ends of action."5 

Our inquiry was limited to the values that 
parents would most like to see embodied in 
their children's behavior. We asked the par- 
ents to choose, from among several alterna- 
tive characteristics that might be seen as 
desirable, those few which they considered 
most important for a child of the appropri- 
ate age. Specifically, we offered each parent 
a card listing 17 characteristics that had 

been suggested by other parents, in the pre- 
test interviews, as being highly desirable. 
(These appear down the left margin of 
Table 1. The order in which they were listed 
was varied from interview to interview.) 
Then we asked: "Which three of the things 
listed on this card would you say are the 
most important in a boy (or girl) of (fifth- 
grade child's) age?" The selection of a par- 
ticular characteristic was taken as our index 
of value. 

Later in this report we shall subject this 
index to intensive scrutiny. 

CLASS AND VALUES 

Middle- and working-class mothers share 
a broadly common set of values-but not 
an identical set of values by any means 
(see Table 1). There is considerable agree- 
ment among mothers of both social classes 
that happiness and such standards of con- 
duct as honesty, consideration, obedience, 

dependability, manners, and self-control are 
highly desirable for both boys and girls of 
this age. 

Popularity, being a good student (espe- 
cially for boys), neatness and cleanliness 
(especially for girls), and curiosity are next 
most likely to be regarded as desirable. Rela- 
tively few mothers choose ambition, ability 
to defend one's self, affectionate responsive- 
ness, being liked by adults, ability to play 
by one's self, or seriousness as highly desira- 
ble for either boys or girls of this age. All 
of these, of course, might be more highly 
valued for children of other ages. 

Although agreement obtains on this broad 

TABLE 1 

PROPORTION OF MOTHERS WHO SELECT EACH CHARACTERISTIC AS ONE OF THREE 
"MOST DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

FOR Boys FOR GIRLS COMBINED 

Middle Working Middle Working Middle Working 
CEARACTERISTICS Class Class Class Class Class Class 

1. That he is honest . ....... 0.44 0.57 0.44 0.48 0.44 0.53 
2. That he is happy ............ .44* .27 .48 .45 .46* .36 
3. That he is considerate of others .40 .30 .38* .24 .39* .27 
4. That he obeys his parents well .18* .37 .23 .30 .20* .33 
5. That he is dependable....... . .27 .27 .20 .14 .24 .21 
6. That he has good manners.... .16 .17 .23 .32 .19 .24 
7. That he has self-control . . .24 .14 .20 .13 .22* .13 
8. That he is popular with other 

children ................... .13 .15 .17 .20 .15 .18 
9. That he is a good student .... .17 .23 .13 .11 .15 .17 

10. That he is neat and clean..... .07 .13 .15* .28 .11* .20 
11. That he is curious about things .20* .06 .15 .07 .18* .06 
12. That he is ambitious ... . .09 .18 .06 .08 .07 .13 
13. That he is able to defend him- 

self ...... .13 .05 .06 .08 .10 .06 
14. That he is affectionate .......... .03 .05 .07 .04 .05 .04 
15. That he is liked by adults . .03 .05 .07 .04 .05 .04 
16. That he is able to play by him- 

self ................01 .02 .00 .03 .01 .02 
17. That he acts in a serious way. 0.00 0.01 0.00 0.00 0.00 0.01 

N ..................... 90 85 84 80 174 165 
* Social-class differences statistically significant, 0.05 level or better, using chi-squared test. 

' Clyde Kluckhohn, "Values and Value Orienta- 
tions," in Talcott Parsons and Edward A. Shils 
(eds.), Toward a General Theory of Action (Cam- 
bridge, Mass.: Harvard University Press, 1951), 
p. 395. 
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level, working-class mothers differ signifi- 
cantly6 from middle-class mothers in the 
relative emphasis they place on particular 
characteristics. Significantly fewer working- 
class mothers regard happiness as highly 
desirable for boys. Although characterist- 
ics that define standards of conduct are 
valued by many mothers of both social 

classes, there are revealing differences of 
emphasis here too. Working-class mothers 
are more likely to value obedience; they 
would have their children be responsive to 
parental authority. Middle-class mothers are 
more likely to value both consideration and 
self-control; they would have their children 
develop inner control and sympathetic con- 
cern for other people. Furthermore, middle- 
class mothers are more likely to regard curi- 
osity as a prime virtue. By contrast, work- 
ing-class mothers put the emphasis on neat- 
ness and cleanliness, valuing the imagina- 
tive and exploring child relatively less than 
the presentable child.7 

Middle-class mothers' conceptions of 
what is desirable for boys are much the 
same as their conceptions of what is desir- 
able for girls. But working-class mothers 

make a clear distinction between the sexes: 
they are more likely to regard dependabil- 
ity, being a good student, and ambition as 
desirable for boys and to regard happiness, 
good manners, neatness, and cleanliness as 
desirable for girls. 

What of the fathers' values? Judging 
from our subsample of 82 fathers, their 

values are similar to those of the mothers 
(see Table 2). Essentially the same rank- 
order of choices holds for fathers as for 

TABLE 2 

PROPORTION OF FATHERS WHO SELECT EACH CHARACTERISTIC AS ONE OF THREE 
"MOST DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

FOR BOYS FOR GIRLS COMBINED 

Middle Working Middle Working Middle Working 
CHARACTERISTICS Class Class Class Class Class Class 

1. That he is honest ............ 0.60 0.60 0.43 0.55 0.52 0.58 
2. That he is happy ........ .48 .24 .24 .18 .37 .22 
3. That he is considerate of others .32 .16 .38 .09 .35* .14 
4. That he obeys his parents well .12* .40 .14 .36 .13* .39 
5. That he is dependable ...... . .36* .12 .29* .00 .33* .08 
6. That he has good manners .... .24 .28 .24 .18 .24 .25 
7. That he has self-control ...... .20 .08 .19 .00 .20* .06 
8. That he is popular with other 

children .................... .08 .16 .24 .45 .15 .25 
9. That he is a good student ... .04 .12 .10 .36 .07 .19 

10. That he is neat and clean .. .16 .20 .14 .09 .15 .17 
11. That he is curious about things .16 .12 .10 .00 .13 .08 
12. That he is ambitious ...... .20 .12 .14 .00 .17 .08 
13. That he is able to defend him- 

self ........................ .04 .16 .00* .18 .02* .17 
14. That he is affectionate ....... .00 .04 .05 .18 .02 .08 
15. That he is liked by adults ... .00 .08 .00 .09 .00 .08 
16. That he is able to play by him- 

self ...................... .00 .08 .05 .00 .02 .06 
17. That he acts inaseriousway.. 0.00 0.04 0.00 0.00 0.00 0.03 

N ........................ 25 25 21 11 46 36 
* Social-class differences statistically significant, 0.05 level or better, using chi-squared test. 

6 The criterion of statistical significance used 
throughout this paper is the 5 per cent level of 
probability, based, except where noted, on the chi- 
squared test. 

T Compare these results with Bronfenbrenner's 
conclusion, based on an analysis of reports of stud- 
ies of social class and child-rearing methods over 
the last twenty-five years: "In this modern work- 
ing class world there may be greater freedom of 
emotional expression, but there is no laxity or 
vagueness with respect to goals of child training. 
Consistently over the past twenty-five years, the 
parent in this group has emphasized what are usu- 
ally regarded as the traditional middle class virtues 
of cleanliness, conformity, and (parental) control, 
and although his methods are not so effective as 
those of his middle class neighbors, they are perhaps 
more desperate" (op. cit.). 

This content downloaded by the authorized user from 192.168.72.227 on Sun, 25 Nov 2012 07:47:09 AM
All use subject to JSTOR Terms and Conditions

http://www.jstor.org/page/info/about/policies/terms.jsp


CLASS AND PARENTAL VALUES 341 

mothers, with one major exception: fathers 
are not so likely to value happiness for their 
daughters. Among fathers as well as moth- 
ers, consideration and self-control are more 
likely to be regarded as desirable by the 
middle class; middle-class fathers are also 
more likely to value another standard of 
conduct-dependability. Working-class fa- 
thers, like their wives, are more likely to 
value obedience; they are also more likely 
to regard it as desirable that their children 
be able to defend themselves.8 

We take this to indicate that middle-class 
parents (fathers as well as mothers) are 
more likely to ascribe predominant impor- 
tance to the child's acting on the basis of 
internal standards of conduct, working- 
class parents to the child's compliance with 
parental authority. 

There are important differences between 
middle- and working-class parents, too, in 
the way in which their choice of any one 
characteristic is related to their choice of 
each of the others.9 

We have already seen that parents of 
both social classes are very likely to accord 
honesty first-rank importance. But the 
choice of honesty is quite differently related 

r + (1/8p2) V(28/nl) + (39r2/n2)-[ (28 X 39) /64n n2p2] 

[1 - (39/64nZ p2 ) 1X 

8A comparison of the values of the fathers in 
this subsample with those of the mothers in this 
same subsample yields essentially the same conclu- 
sions. 

We do not find that fathers of either social class 
are significantly more likely to choose any charac- 
teristic for boys than they are to choose it for girls, 
or the reverse. But this may well be an artifact of 
the small number of fathers in our sample; Aberle 
and Naegele (op. cit.) have found that middle-class 
fathers are more likely to value such character- 
istics as responsibility, initiative, good school per- 
formance, ability to stand up for one's self, and 
athletic ability for boys and being "nice,". "sweet," 
pretty, affectionate, and well-liked for girls. 

'A logical procedure for examining these patterns 
of choice is to compare the proportions of parents 
who choose any given characteristic, B, among 
those who do and who do not choose another 
characteristic, A. But since a parent who selects 
characteristic A has exhausted one of his three 
choices, the a priori probability of his selecting any 
other characteristic is only two-thirds as great as 
the probability that a parent who has not chosen A 
will do so. (A straightforward application of proba- 

bility considerations to the problem of selecting 
three things from seventeen when one is interested 
only in the joint occurrence of two, say, A and B, 
shows that we can expect B to occur 2/16 of the 
time among those selections containing A and 3/16 
of the time among those not containing A.) This, 
however, can be taken into account by computing 
the ratio of the two proportions: p1, the propor- 
tion of parents who choose B among those who 
choose A, and P2, the proportion who choose B 
among those who do not choose A. If the ratio of 
these proportions (P1/P2) is significantly larger 
than two-thirds, the two are positively related; if 
significantly smaller, they are negatively related. 

The test of statistical significance is based on the 
confidence interval on a ratio, originally given by 
Fieller, with the modification that we deal here 
with the ratio of two independent proportions 
whose variances under the null hypothesis (chance) 
are known and whose distribution we assume to be 
normal. The 95 per cent confidence interval on the 
true ratio, R, of the two proportions, P1 and P2, 
that hold for any given A and B, is given by: 

where p1 and P2 are the observed sample propor- 
tions, r = P1/p2, n == the number of persons se- 
lecting A, and n2 = the number of persons who 
do not select A. 

The logic of the testing procedure is as follows: 
If the interval contains the null hypothesis value of 
R 3 implied by chance selection, then we assume 
no association between B and A. If the interval 
excludes 2 such that the lower limit is larger than 
4, we conclude that the true R is greater than we 
expect on the basis of randomness and hence that 
B is positively associated with A. On the other 
hand, if the upper limit of the interval is smaller 
than 2, then we conclude that the true R is smaller 
than 2 and hence B and A are negatively related. 

This procedure was suggested by Samuel W. 
Greenhouse. For the derivation of the test see 
E. C. Fieller, "A Fundamental Formula in the Sta- 
tistics of Biological Assay, and Some Applications," 
Quarterly Journal of Pharmacy and Pharmacology, 
XVII (1944), 117-23; see also Pandurang V. Su- 
khatme, Sampling Theory of Surveys with Appli- 
cations (Ames, Iowa: Iowa State College Press, 
1954), pp. 158-60. 
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to the choice of other characteristics in the 
two classes (see Table 3). Middle-class 
mothers10 who choose honesty are more 
likely than are other middle-class mothers 
to regard consideration, manners, and (for 
boys) dependability as highly desirable; 
and those mothers who regard any of these 
as desirable are more likely to value hon- 
esty highly. Consideration, in turn, is posi- 
tively related to self-control, and manners 
to neatness. Honesty, then, is the core of a 
set of standards of conduct, a set consisting 
primarily of honesty, consideration, man- 
ners, and dependability, together with self- 
control and neatness. As such, it is to be 
seen as one among several, albeit the cen- 
tral, standards of conduct that middle-class 
mothers want their children to adopt. 

This is not the case for working-class 
mothers. Those who regard honesty as pre- 
dominantly important are not especially 
likely to think of consideration, manners, or 
dependability as comparable in importance; 
nor are those who value any of these espe- 
cially likely to value honesty. Instead the 
mothers who are most likely to attribute 
importance to honesty are those who are 
concerned that the child be happy, popular, 
and able to defend himself. It is not that 
the child should conduct himself in a con- 
siderate, mannerly, or dependable fashion 
but that he should be happy, be esteemed 
by his peers, and, if the necessity arise, be 
able to protect himself. It suggests that 
honesty is treated less as a standard of con- 
duct and more as a quality of the person; 
the emphasis is on being a person of inherent 
honesty rather than on acting in an honest 
way. 

Note especially the relationship of pop- 
ularity to honesty. For middle-class mothers 
these are negatively related. To value hon- 
esty is to forego valuing popularity; to value 
popularity is to forego valuing honesty. One 

must choose between honesty "at the risk 
of offending" and popularity at the sacrifice 
of absolute honesty. The exact opposite ob- 
tains for working-class mothers: those who 
accord high valuation to either are more 
likely to value the other. The very mothers 
who deem it most important that their chil- 
dren enjoy popularity are those who attri- 
bute great importance to honesty. Honesty 
does not interfere with popularity; on the 
contrary, it enhances the probability that 
one will enjoy the respect of one's peers. 

However, working-class mothers who 
value obedience, manners, or consideration 
are distinctly unlikely to value popularity, 
and vice versa. They do see each of these 
standards of conduct as inconsistent with 
popularity." This further substantiates the 
view that working-class mothers are more 
likely to view honesty as a quality of the 
person, a desideratum of moral worth, rather 
than as one among several highly valued 
standards of conduct. 

Happiness, in distinction to honesty, im- 
plies neither constraints upon action nor a 
moral quality; rather, it indicates a desired 
goal, achievable in several different ways. 
One way of specifying what is implied when 
happiness is regarded as a major value is 
to ascertain the other values most likely to 
be related to the choice of happiness. 

The two choices positively related to the 
choice of happiness by middle-class mothers 
are curiosity and (for boys) ambition. Those 
middle-class mothers who deem it exceed- 
ingly important that their children aspire 
for knowledge or success are even more 

0 This analysis and those to follow will be lim- 
ited to the mothers, since tlle sample of fathers is 
small. For simplicity, we shall present data sepa- 
rately for boys and for girls only where the rela- 
tionship under discussion appears to differ for the 
two sexes considered separately. 

11 It may be that these three characteristics have 
more in common than that they are all standards 
of conduct. The fact that working-class mothers 
who value consideration for their daughters are 
especially likely to value manners, and the con- 
verse, suggests the possibility that consideration 
may be seen as a near-equivalent to manners by 
at least a sizable portion of working-class mothers. 
If so, all three values negatively related to popu- 
larity can be viewed as reflecting close conform- 
ance to directives from parents-as contrasted to 
directives from within. (Note, in this connection, 
that working-class mothers who would have their 
daughters be mannerly are distinctly unlikely to 
deem it important that they be dependable.) 
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likely than are middle-class mothers in gen- 
eral to value their children's happiness 
highly. 

Working-class mothers who value these, 
however, are no more likely to value hap- 
piness. Instead, curiosity is related to con- 
sideration, to the child's concern for others' 
well-being, and ambition to dependability, 
to his being the type of person who can be 

counted on. The values that are positively 
related to happiness by working-class 
mothers are honesty, consideration (for 
boys), and popularity (for girls). Not 
aspirations for knowledge or for success, but 
being an honest-a worthy-person; not 
the desire to outdistance others, but, for 
boys, concern for others' well-being and, 
for girls, enjoyment of the respect and con- 

TABLE 3 

ALL CASES* WHERE MOTHERS' CHOICE OF ONE CHARACTERISTIC AS "DESIRABLE" 
IS SIGNIFICANTLY RELATED TO THEIR CHOICE OF ANY OTHER 

CHARACTERISTIC AS "DESIRABLE" 

MIDDLE-CLASS MOTHERS 
PROPORTION WHO 

CHOOSE B AMONG 
THOSE WHO: 

Do Not 
CHARACTERISTIC Choose A Choose A 

A B (pi) (p2) p1/p2 

Positive relationships: 
1. Honesty Consideration 0.42 0.37 1.14 
2. Honesty Manners .22 .16 1.38 
3. Honesty Dependability (boys) .33 .22 1.50 
4. Consideration Honesty .47 .42 1.12 
5. Manners Honesty .52 .43 1.21 
6. Dependability Honesty (boys) .54 .41 1.32 
7. Consideration Self-control .24 .22 1.09 
8. Self-control Consideration .41 .39 1.05 
9. Manners Neatness .24 .08 3.00 

10. Neatness Manners .42 .16 2.63 
11. Curiosity Happiness .58 .43 1.35 
12. Happiness Curiosity .23 .14 1.64 
13. Happiness Ambition (boys) .13 .06 2.17 

Negative relationships: 
1. Honesty Popularity .04 .24 0.17 
2. Popularity Honesty .12 .50 0.24 
3. Curiosity Obedience .03 .24 0.13 
4. Obedience Consideration 0.17 0.45 0.38 

WORKING-CLASS MOTHERS 
Positive relationships: 

1. Happiness Honesty 0.51 0.55 0.93 
2. Popularity Honesty .62 .51 1.22 
3. Honesty Popularity .20 .14 1.43 
4. Honesty Defend self .07 .05 1.40 
5. Consideration Manners (girls) .42 .30 1.40 
6. Manners Consideration (girls) .31 .20 1.55 
7. Consideration Curiosity .11 .04 2.75 
8. Ambition Dependability .29 .19 1.53 
9. Happiness Consideration (boys) .35 .27 1.30 

10. Consideration Happiness (boys) .32 .25 1.28 
11. Happiness Popularity (girls) .25 .16 1.56 

Negative relationships: 
1. Obedience Popularity .05 .24 0.21 
2. Manners Popularity .00 .23 0.00 
3. Consideration Popularity .02 .23 0.09 
4. Popularity Obedience .10 .38 0.26 
5. Popularity Manners .00 .29 0.00 
6. Popularity Consideration .03 .32 0.09 
7. Manners Dependability (girls) 0.00 0.20 0.00 
* Where it is not specified whether relationship holds for boys or for girls, it holds for both sexes. In a11 

the relationships shown, pi and p2 are each based on a minimum of 20 cases, 
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fidence of peers: these are the conceptions 
of the desirable that accompany working- 
class mothers' wishes that their children be 
happy. 

Still the perhaps equally important fact 
is that no choice, by mothers of either so- 
cial class, is negatively related to the choice 
of happiness. 

The final bit of information that these 
data provide concerns the conception of 
obedience entertained in the two classes. 
Middle-class mothers who value curiosity 
are unlikely to value obedience; those who 
value obedience are unlikely to value con- 
sideration. For middle-class mothers, but 

not for working-class mothers, obedience 
would appear to have a rather narrow con- 
notation; it seems to approximate blind 
obedience. 

CLASS, SUBCULTURE, AND VALUES 

In discussing the relationship of -social 
class to values we have talked as if Ameri- 
can society were composed of two relatively 
homogeneous groups, manual and white- 
collar workers, together with their families. 
Yet it is likely that there is considerable 
variation in values, associated with other 
bases of social differentiation, within each 
class. If so, it should be possible to divide 
the classes into subgroups in such a way as 
to specify more precisely the relationship of 
social class to values. 

Consider, first, the use we have made of 

the concept "social class." Are the differ- 
ences we have found between the values 
of middle- and working-class mothers a 
product of this dichotomy alone, or do 
values parallel status gradations more gen- 
erally? It is possible to arrive at an approxi- 
mate answer by dividing the mothers into 
the five socioeconomic strata delineated by 
the Hollingshead Index (see Table 4). An 
examination of the choices made by mothers 
in each stratum indicates that variation in 
values parallels socioeconomic status rather 
closely: 

a) The higher a mother's status, the 
higher the probability that she will choose 

consideration, curiosity, self-control, and 
(for boys)12 happiness as highly desirable; 
curiosity is particularly likely to be chosen 
by mothers in the highest stratum. 

b) The lower her status, the higher the 
probability that she will select obedience, 
neatness, and cleanliness; it appears, too, 
that mothers in the lowest stratum are more 
likely than are those in the highest to value 
honesty. 

Mothers' values also are directly related 
to their own occupational positions and edu- 
cational attainments, independently of their 
families' class status. (The family's class 

TABLE 4 

MOTHERS' SOCIOECONOMIC STATUS AND THEIR CHOICE OF CHARACTERISTICS 

AS "MOST DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

PROPORTION WHO SELECT EACH CHARACTERISTIC 

SOCIOECONOMIC STRATUM (ON HOLLINGSHEAD INDEX) 

CHARACTERISTIC I II III IV V 

Obedience... ...... 0.14 0.19 0.25 0.35 0.27 
Neatness, cleanliness ....... .06 .07 .16 .18 .27 

Consideration ............. . 41 .37 .39 .25 .32 
Curiosity ...... . .37 .12 .09 .07 .03 
Self-control ................ .24 .30 .18 .13 .14 
Happiness ................. .61 .40 .40 .38 .30 

Boys ..48 .40 .27 
Girls . .54 .40 .45 

Honesty .................. 0.37 0.49 0.46 0.50 0.65 

N .................... 51 43 80 128 37 

12The choice of happiness is, as we have seen, 
related to social class for boys only. Consequently, 
in each comparison we shall make in this section 
the choice of happiness for girls will prove to be 
an exception to the general order. 
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status has been indexed on the basis of the 
husband's occupation and education.) It 
happens that a considerable proportion of 
the mothers we have classified as working 
class hold white-collar jobs.13 Those who do 
are, by and large, closer to middle-class 
mothers in their values than are other work- 
ing-class mothers (see Table 5). But those 
who hold manual jobs are even further from 
middle-class mothers in their values than 
are working-class mothers who do not have 
jobs outside the home. 

So, too, for mothers' educational attain- 
ments: a middle-class mother of relatively 
low educational attainment (one who has 
gone no further than graduation from high 
school) is less likely to value curiosity and 
more likely to value (for girls) neatness 
and cleanliness (see Table 6). A working- 
class mother of relatively high educational 
attainment (one who has at least graduated 
from high school) is more likely to value 
self-control for boys and both consideration 
and curiosity for girls. The largest differ- 
ences obtain between those middle-class 
mothers of highest educational attainments 
and those working-class mothers of lowest 
educational attainments. 

Even when we restrict ourselves to con- 
siderations of social status and its various 
ramifications, we find that values vary ap- 
preciably within each of the two broad 
classes. And, as sociologists would expect, 
variation in values proceeds along other 
major lines of social demarcation as well. 
Religious background is particularly use- 
ful as a criterion for distinguishing sub- 
cultures within the social classes. It does 
not exert so powerful an effect that Protes- 
tant mothers differ significantly from Catho- 
lic mothers of the same social class in their 
values.'4 But the combination of class and 
religious background does enable us to 
isolate groups that are more homogeneous 

in their values than are the social classes 
in toto. We find that there is an ordering, 
consistent for all class-related values, pro- 
ceeding from middle-class Protestant moth- 
ers, to middle-class Catholic, to working- 
class Protestant, to working-class Catholic 
(see Table 7). Middle-class Protestants and 

working-class Catholics constitute the two 
extremes whose values are most dissimilar. 

Another relevant line of social demarca- 
tion is the distinction between urban and 
rural background.15 As we did for religious 

TABLE 5 

WORKING-CLASS MOTHERS' OWN OCCUPATIONS 
AND THEIR CHOICE OF CHARACTERISTICS AS 
"MOST DESIRABLE" IN A TEN- OR ELEVEN- 

YEAR-OLD CHILD 
PROPORTION WHO SELECT 

EACEH CHARACTERISTIC 

White- 
Collar No Manual 

CHARACTERISTIC Job Job Job 

Obedience........... .26 .35 .53 
Neatness, cleanliness. . . 16 . 18 .42 

Consideration ........ .39 .21 .05 
Curiosity ............ .10 .04 .00 
Self-control .......... .13 .14 .11 
Happiness ........... .33 .40 .26 

Boys .............. .32 .21 ... 
Girls .............. .36 .59 ... 

N ............... 69 77 19 

"3No middle-class mothers have manual jobs, so 
the comparable situation does not exist. Those 
middle-class women who do work (at white-collar 
jobs) are less likely to value neatness and cleanli- 
ness and more likely to value obedience and curi- 
osity. 

'" The index here is based on the question "May 
I ask what is your religious background?" 

Even when the comparison is restricted to Catho- 
lic mothers who send their children to Catholic 
school versus Protestant mothers of the same social 
class, there are no significant differences in values. 

Jewish mothers (almost all of them in this sam- 
ple are middle class) are very similar to middle- 
class Protestant mothers in their values, with two 
notable exceptions. More Jewish than Protestant 
mothers select popularity and ability to defend 
one's self-two values that are not related to social 
class. 

" We asked: "Have you ever lived on a farm?" 
and then classified all mothers who had lived on a 
farm for some time other than simply summer 
vacations, prior to age fifteen, as having had a rural 
background. 

Ordinarily, one further line of cultural demar- 
cation would be considered at this point-nation- 
ality background. The present sample, however, 
is composed predominantly of parents who are 
at least second-generation, United States-born, so 
this is not possible. 
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background, we can arrange the mothers 
into four groups delineated on the basis of 
class and rural-urban background in an or- 
der that is reasonably consistent for all class- 
related values. The order is: middle-class 
urban, middle-class rural, working-class 
urban, working-class rural (see Table 8). 
The extremes are middle-class mothers 

raised in the city and working-class mothers 
raised on farms. 

Several other variables fail to differenti- 
ate mothers of the same social class into 
groups having appreciably different values. 
These include the mother's age, the size of 
the family, the ordinal position of the child 
in the family, the length of time the family 

TABLE 6 

MOTHERS' EDUCATION AND THEIR CHOICE OF CHARACTERISTICS AS "MOST 
DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

MIDDLE-CLASS MOTHERS 

PROPORTION WHO SELECT EACH CHARACTERISTIC 
Male Child Female Child 

At Least High-School At Least High-School 
Some Graduate Some Graduate 

College or Less College or Less 
CHARACTERISTIC 

Obedience .. .................. 0.11 0.22 0.13 0.29 
Neatness-cleanliness ........... . .03 .09 .03* .23 
Consideration ................. .47 .35 .41 .37 
Curiosity ..................... .31* .13 .31* .06 
Self-control .................... .33 .19 .19 .21 
Happiness ..................... 0.50 0.41 0.59 0.40 

N ....................... 36 54 32 52 

WORKING-CLASS MOTHERS 

PROPORTION WHO SELECT EACH CHARACTERISTIC 
Male Child Female Child 

At Least Less than At Least Less than 
High-School High-School High-School High-School 

CHARACTERISTIC Graduate Graduate Graduate Graduate 
Obedience.. .............. 0.29 0.43 0.28 0.32 
Neatness-cleanliness ....... ..... .12 .14 .21 .35 
Consideration ................. .32 .27 .33* .14 
Curiosity ...................... .07 .05 .12 .00 
Self-control .................... .22* .07 .16* .08 
Happiness ..................... 0.27 0.27 0.47 0.43 

N.. ..................... 41 44 43 37 
* Difference between mothers of differing educational status statistically significant, 0.05 level or better, 

using chi-squared test. 

TABLE 7 

MOTHERS' RELIGIOUS BACKGROUND AND THEIR CHOICE OF CHARACTERISTICS 
AS "MOST DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

PROPORTION WHO SELECT EACH CHARACTERISTIC 
Middle-Class Middle-Class Working-Class Working-Class 

CHARACTERISTIC Protestant Catholic Protestant Catholic 
Obedience ................... 0.17 0.25 0.33 0.36 
Neatness, cleanliness ......... .08 .15 .17 .27 
Consideration ............... .36 .38 .26 .29 
Curiosity ................... .24 .12 .07 .05 
Self-control .................. .28 .15 .15 .09 
Happiness ................... .47 .42 .38 .30 

Boys ..................... .48 .32 .35 .13 
Girls ..................... 0.45 0.52 0.42 0.54 

N...................... 88 52 107 56 
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has lived in the neighborhood, whether or 
not the mother has been socially mobile 
(from the status of her childhood family), 
and her class identification. Nor are these 
results a function of the large proportion 
of families of government workers included 
in the sample: wives of government em- 
ployees do not differ from other mothers of 
the same social class in their values. 

In sum, we find that it is possible to 
specify the relationship between social class 
and values more precisely by dividing the 
social classes into subgroups on the basis 
of other lines of social demarcation-but 

that social class seems to provide the single 
most relevant line of demarcation. 

ADEQUACY OF INDEX OF VALUES 

The form in which our major question 
was asked enabled us to set the same ground 
rules for all parents. No premium was put 
on imaginativeness or articulateness. But 
the fact that we limited their choice to these 
particular characteristics means that we 
denied them the opportunity to select others 
that they might have regarded as even more 
desirable. However, we had previously 
asked each parent: "When you think of a 
boy (or girl) of (child's) age, are there any 
things you look for as most important or 
most desirable?" Only three additional 
characteristics were suggested by any 
appreciable number of parents. The first, 
suggested by a significantly larger propor- 
tion of middle- than of working-class par- 

ents, was "self-reliance" or "independence" 
-a result entirely consistent with the rest 
of this study. The second, variously labeled 
"friendliness," "co-operativeness," or "abil- 
ity to get along well with others" was also 
predominantly a middle-class concern. It 
indicates that we may have underrepre- 
sented the proportion of middle-class par- 
ents who value their children's ability to 
relate to others. Finally, several parents 
(of both social classes) said that they con- 
sidered it desirable that the child not "act 
too old," "too young," or be effeminate (in 
a boy) or masculine (in a girl). There seems 

to be a certain concern, not adequately in- 
dexed by our major question, that the child 
conform to his parent's conception of what 
constitutes the proper age and sex role. 

Of course, parents might have selected 
other characteristics as well, had we sug- 
gested them. These possible limitations not- 
withstanding, it appears that the index is 
reasonably comprehensive. 

More important than the question of com- 
prehensiveness is whether or not it is really 
possible for parents to select characteristics 
as desirable independently of the way that 
they rate their own children's behavior. 
Since each parent was later asked to rate 
his child's performance with respect to each 
characteristic, we can compare the ratings 
given by parents who chose a characteristic 
with those given by parents of the same 
social class who did not. Parents who chose 
each characteristic were no more and no less 

TABLE 8 

RURAL VERSUS URBAN BACKGROUND OF MOTHERS AND THEIR CHOICE OF CHAR- 

ACTERISTICS AS "MOST DESIRABLE" IN A TEN- OR ELEVEN-YEAR-OLD CHILD 

PROPORTION WHO SELECT EACH CHARACTERISTIC: 

Middle-Class Middle-Class Working-Class Working-Class 
CHARACTERISTIC Urban Rural Urban Rural 

Obedience ................... 0.19 0.24 0.29 0.42 
Neatness, cleanliness ..... .... .11 .12 .17 .25 

Consideration ......... .. .42 .27 .31 .18 
Curiosity ................... .19 .12 .07 .04 
Self-control .................. .20 .33 .15 .11 
Happiness ................... .47 .42 .41 .25 

Boys ..................... .44 .47 .28 .25 
Girls ..................... 0.50 0.37 0.57 0.26 

N ..................... 141 33 110 55 
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likely to describe their children as excelling 
in that characteristic; nor were they any 
more or less likely than other parents to feel 
that their children were deficient. The par- 
ents have not imputed desirability to the 
characteristics that they feel represent their 
children's virtues or their children's deficien- 
cies. 

The final and most important question: 
Is it wise to accept someone's assertion that 
something is a value to him? After all, 
assertions are subject to distortion.16 To the 
degree that we can ascertain that parents 
act in reasonable conformity to the values 

they assert, however, we gain confidence 
in an index based on assertions. 

This study does not provide disinterested 
observations of the parents' behavior. Our 
closest approximation derives from inter- 
views with the parents themselves-inter- 
views in which we questioned them in con- 
siderable detail about their relevant ac- 
tions. Perhaps the most crucial of these 

data are those bearing on their actions in 
situations where their children behave in 
disvalued ways. We have, for example, 
questioned parents in some detail about 
what they do when their children lose their 
tempers. We began by asking whether or not 
the child in question "ever really loses his 
temper." From those parents who said that 
the child does lose his temper, we then pro- 
ceeded to find out precisely what behavior 
they consider to be "loss of temper"; what 
they "generally do when he acts this way"; 
whether they "ever find it necessary to do 
anything else"; if so, what else they do, and 

"under what circumstances." Our concern 
here is with what the parent reports he does 
as a matter of last resort.'7 

Mothers who regard self-control as an 
important value are more likely to report 
that they punish the child-be it physically, 
by isolation, or by restriction of activities; 
they are unlikely merely to scold or to 
ignore his loss of temper altogether (see 
Table 9). 

To punish a child who has lost his temper 
may not be a particularly effective way of 
inducing self-control. One might even have 
predicted that mothers who value self-con- 

TABLE 9 

CHOICE OF "SELF-CONTROL" AS "MOST DESIRABLE" CHARACTERISTIC AND MOST 
EXTREME ACTIONS THAT MOTHERS REPORT THEY TAKE WHEN 

THEIR CHILDREN LOSE THEIR TEMPERS 

PROPORTION 
Middle Class Working Class Both 

Choose Don't Choose Choose Don't Choose Choose Don't Choose 
Self-control Self-control Self-control Self-control Self-control Self-control 

Punish physically. . 0.26 0.20 0.44 0.26 0.32 0.23 
Isolate ............... . 20 .11 .11 .12 .17 .11 
Restrict activities, 

other punishments. .06 .05 .17 .14 .10 .10 
Threaten punishment.. .06 .03 .00 .02 .04 .02 
Scold, admonish, etc... .31 .40 .17 .31 .26 .36 
Ignore ............... 0.11 0.21 0.11 0.15 0.11 0.18 

1.00 1.00 1.00 1.00 1.00 1.00 

N ................ 35 113 18 113 53 226 

6 But inferring values from observed behavior 
may not be satisfactory either, for we cannot be 
certain that we are correctly distinguishing the 
normative from other components of action. As 
Robin Williams states: "No student of human con- 
duct can accept uncritically, as final evidence, 
people's testimony as to their own values. Yet 
actions may deceive as well as words, and there 
seems no reason for always giving one precedence 
over the other" (American Society: A Sociological 
Interpretation [New York: Alfred A. Knopf, 1951], 
p. 378). 

"7This comparison and those to follow are lim- 
ited to parents who say that the child does in fact 
behave in the disvalued way, at least on occasion. 
(Approximately equal proportions of middle- and 
working-class mothers report that their children 
do behave in each of these ways.) 
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trol would be less likely to punish breaches 
of control, more likely to explain, even 
ignore. They do not, however, and we must 
put the issue more simply: mothers who 
assert the value are more likely to report 
that they apply negative sanctions in situa- 
tions where the child violates that value. 
This response would certainly seem to con- 
form to their value-assertion. 

A parallel series of questions deals with 
the mother's reactions when her child 
"refuses to do what she tells him to do." 
Mothers who assert that they regard obedi- 
ence as important are more likely to report 
that they punish in one way or another when 
their children refuse.'8 There is also evidence 
that mothers who value consideration are 
more likely to respond to their children's 
"fighting with other children," an action 
that need not necessarily be seen as in- 
consistent with consideration, by punishing 
them, or at least by separating them from 
the others.19 

In all three instances, then, the reports 
on parental reactions to behavior that seem 
to violate the value in question indicate that 
mothers who profess high regard for the 
value are more likely to apply negative 
sanctions. 

INTERPRETATION 

Our first conclusion is that parents, what- 
ever their social class, deem it very impor- 
tant indeed that their children be honest, 
happy, considerate, obedient, and depend- 
able. 

The second conclusion is that, whatever 
the reasons may be, parents' values are 
related to their social position, particularly 
their class position. 

There still remains, however, the task 
of interpreting the relationship between par- 
ents' social position and their values. In 
particular: What underlies the differences 
between the values of middle- and of work- 
ing-class parents? 

One relevant consideration is that some 

parents may "take for granted" values that 
others hold dear. For example, middle-class 
parents may take "neatness and cleanliness" 
for granted, while working-class parents 
regard it as highly desirable. But what does 
it mean to say that middle-class parents 
take neatness and cleanliness for granted? 
In essence, the argument is that middle- 
class parents value neatness and cleanliness 
as greatly as do working-class parents but 
not so greatly as they value such things 
as happiness and self-control. If this be the 
case, it can only mean that in the circum- 
stances of middle-class life neatness and 
cleanliness are easily enough attained to be 
of less immediate concern than are these 
other values. 

A second consideration lies in the prob- 
ability that these value-concepts have dif- 
fering meanings for parents of different 
cultural backgrounds. For example, one 
might argue that honesty is a central stand- 
ard of conduct for middle-class parents be- 
cause they see honesty as meaning truthful- 
ness; and that it is more a quality of the 
person for working-class parents because 
they see it as meaning trustworthiness. 
Perhaps so; but to suggest that a difference 
in meaning underlies a difference in values 
raises the further problem of explaining this 
difference in meaning. 

It would be reasonable for working-class 
parents to be more likely to see honesty 

1 The figures are 47 versus 29 per cent for middle- 
class mothers; 36 versus 18 per cent for working- 
class mothers. 

1 The figures are 42 versus 29 per cent for middle- 
class mothers; 61 versus 37 per cent for working- 
class mothers. 

There is also some indication that working-class 
mothers who value honesty have been more prone 
to insist that their children make restitution when 
they have "swiped" something, but the number of 
mothers who say that their children have ever 
swiped something is too small for this evidence 
to be conclusive. (The figures for working-class 
mothers are 63 versus 35 per cent; for middle-class 
mothers, 38 versus 33 per cent.) 

The interviews with the children provide further 
evidence that parents have acted consistently with 
their values-for example, children whose mothers 
assert high valuation of dependability are more 
likely to tell us that the reason their parents want 
them to do their chores is to train them in respon- 
sibility (not to relieve the parents of work). 
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as trustworthiness. The working-class situa- 
tion is one of less material security and less 
assured protection from the dishonesty of 
others. For these reasons, trustworthiness is 
more at issue for working-class than for 
middle-class parents. 

Both considerations lead us to view dif- 
ferences in the values of middle- and work- 
ing-class parents in terms of their differing 
circumstances of life and, by implication, 
their conceptions of the effects that these 
circumstances may have on their children's 
future lives. We believe that parents are 
most likely to accord high priority to those 
values that seem both problematic, in the 
sense that they are difficult of achievement, 
and important, in the sense that failure to 
achieve them would affect the child's future 
adversely. From this perspective it is reason- 
able that working-class parents cannot 
afford to take neatness and cleanliness as 
much for granted as can middle-class par- 
ents. It is reasonable, too, that working- 
class parents are more likely to see honesty 
as implying trustworthiness and that this 
connotation of honesty is seen as prob- 
lematic. 

These characteristics-honesty and neat- 
ness-are important to the child's future 
precisely because they assure him a respect- 
able social position. Just as "poor but 
honest" has traditionally been an impor- 
tant line of social demarcation, their high 
valuation of these qualities may express 
working-class parents' concern that their 
children occupy a position unequivocally 
above that of persons who are not neat or 
who are not scrupulously honest. These are 
the qualities of respectable, worthwhile 
people. 

So, too, is obedience. The obedient child 
follows his parents' dictates rather than 
his own standards. He acts, in his sub- 
ordinate role as a child, in conformity with 
the prescriptions of established authority. 

Even in the way they differentiate what 
is desirable for boys from what is desirable 
for girls, working-class mothers show a keen 
appreciation of the qualities making for 
respectable social position. 

The characteristics that middle-class par- 
ents are more likely to value for their chil- 
dren are internal standards for governing 
one's relationships with other people and, 
in the final analysis, with one's self. It is 
not that middle-class parents are less con- 
cerned than are working-class parents about 
social position. The qualities of person that 
assure respectability may be taken for 
granted, but in a world where social rela- 
tionships are determinative of position, 
these standards of conduct are both more 
problematic and more important. 

The middle-class emphasis on internal 
standards is evident in their choice of the 
cluster of characteristics centering around 
honesty; in their being less likely than are 
working-class parents to value obedience 
and more likely to value self-control and 
consideration; and in their seeing obedience 
as inconsistent with both consideration and 
curiosity. The child is to act appropriately, 
not because his parents tell him to, but be- 
cause he wants to. Not conformity to au- 
thority, but inner control; not because 
you're told to but because you take the 
other person into consideration-these are 
the middle-class ideals. 

These values place responsibility directly 
upon the individual. He cannot rely upon 
authority, nor can he simply conform to 
what is presented to him as proper. He 
should be impelled to come to his own under- 
standing of the situation.20 He is to govern 
himself in such a way as to be able to act 
consistently with his principles. The basic 
importance of relationship to self is explicit 
in the concept of self-control. It is implicit, 
too, in consideration-a standard that de- 
mands of the individual that he respond 

20 Curiosity provides a particularly interesting 
example of how closely parents' values are related 
to their circumstances of life and expectations: the 
proportion of mothers who value curiosity rises 
very slowly from status level to status level until 
we reach the wives of professionals and the more 
highly educated businessmen; then it jumps sud- 
denly (see Table 4). The value is given priority 
in precisely that portion of the middle class where 
it is most appropriate and where its importance for 
the child's future is most apparent. 
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sympathetically to others' needs even if they 
be in conflict with his own; and in the high 
valuation of honesty as central to other 
standards of conduct: "to thine own self 
be true." 

Perhaps, considering this, it should not 
be surprising that so many middle-class 
mothers attribute first-rank importance to 
happiness, even for boys. We cannot assume 
that their children's happiness is any less 
important to working-class mothers than it 
is to middle-class mothers; in fact, working- 
class mothers are equally likely to value 

happiness for girls. For their sons, however, 
happiness is second choice to honesty and 
obedience. Apparently, middle-class moth- 
ers can afford instead to be concerned about 
their son's happiness. And perhaps they are 
right in being concerned. We have noted 
that those middle-class mothers who deem 
it most important that their sons outdistance 
others are especially likely to be concerned 
about their sons' happiness; and even those 
mothers who do not are asking their chil- 
dren to accept considerable responsibility. 

NATIONAL INSTITUTE OF MENTAL HEALTH 

This content downloaded by the authorized user from 192.168.72.227 on Sun, 25 Nov 2012 07:47:09 AM
All use subject to JSTOR Terms and Conditions

http://www.jstor.org/page/info/about/policies/terms.jsp

	Article Contents
	p. 337
	p. 338
	p. 339
	p. 340
	p. 341
	p. 342
	p. 343
	p. 344
	p. 345
	p. 346
	p. 347
	p. 348
	p. 349
	p. 350
	p. 351

	Issue Table of Contents
	American Journal of Sociology, Vol. 64, No. 4 (Jan., 1959), pp. 337-448
	Social Class and Parental Values [pp. 337-351]
	The Failure of Presbyterian Union [pp. 352-355]
	Men's and Women's Beliefs, Ideals, and Self-Concepts [pp. 356-363]
	Ethnic Segregation and Assimilation [pp. 364-374]
	Part-Time Farming and the Push-Pull Hypothesis [pp. 375-379]
	The Ecological Field and the Metropolitan Community: Manufacturing and Management [pp. 380-385]
	Action Theory and Research in Social Organization [pp. 386-395]
	Leisure and Life-Style [pp. 396-404]
	In Memoriam, Robert Redfield, 1897-1958 [p. 405]
	News and Notes [pp. 406-415]
	Book Reviews
	Review: untitled [pp. 416-417]
	Review: untitled [p. 417]
	Review: untitled [p. 417]
	Review: untitled [pp. 417-418]
	Review: untitled [pp. 418-419]
	Review: untitled [p. 419]
	Review: untitled [pp. 419-420]
	Review: untitled [pp. 420-421]
	Review: untitled [pp. 421-422]
	Review: untitled [pp. 422-423]
	Review: untitled [pp. 423-425]
	Review: untitled [p. 425]
	Review: untitled [pp. 425-426]
	Review: untitled [pp. 426-427]
	Review: untitled [pp. 427-428]
	Review: untitled [p. 428]
	Review: untitled [p. 428]
	Review: untitled [pp. 428-429]
	Review: untitled [p. 429]
	Review: untitled [pp. 429-430]
	Review: untitled [p. 430]
	Review: untitled [pp. 430-431]
	Review: untitled [pp. 431-432]
	Review: untitled [p. 432]
	Review: untitled [pp. 432-433]
	Review: untitled [p. 433]
	Review: untitled [pp. 433-434]
	Review: untitled [pp. 434-435]
	Review: untitled [p. 435]
	Review: untitled [pp. 435-436]
	Review: untitled [pp. 436-437]
	Review: untitled [pp. 437-439]
	Review: untitled [pp. 439-440]
	Review: untitled [p. 440]
	Review: untitled [pp. 440-441]
	Book Notes [pp. 441-442]

	Current Books [pp. 443-447]
	Back Matter [p. 448-448]



